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ABSTRACT

Institute for Training Minority Group
Research and Evaluation Specialists II

The Institute for Training Minority Group Research
and Evaluation Specialists II consisted of three elements:
(1) 'a six week graduate course at New York University ‘
during the 1971 Summer Session for fifteen minority group-
individuals to provide training in research design,

statistics, data collection ‘and analysis, and report writ-

ing, (2) the inclusion of three professors from predomin-—
ately black institutions to act as professional-research
associates in the Institute in order to assist black. col-
leges to develop staff expertise in research training, and
(3) a workshop at the 1972 AERA meeting for the partici-

pants of the Summer Workshop to provide opportunities for

them to reinforce snd suPplement‘their research skills and

to attend meetings at the convention.

Evaluation of the program indicates that the program
was successful in that thirteen of. the fifteen participants
are doing some work in educational research and exhibited
& moderate rate of retention of theoretical research and
statistical principles six months after the Summer Work-~
shop.: ' K



INTRODUCTICN

In May, 1971,:the National Center for Research and
Development, United States Office of Education, funded a
proposal of the Institute of Afro-American Affairs to con-
duct a short—term graduate training program in education
research for members of minority groups. The 1971 proposal
presented a modification and refinement of the 1970 Research
Training Institute which grew>0ut of the need for qualified
, minority group researchers to heip‘planheducational research,
.collect, analyze and ihterpret data.
| Although a large‘amount of'contemporary educational'

" research has been concerned with the.needs, concerns,
characteristics and'programsyfor members of minority groups,f
minority group residents are concerned about the inappro-
priateness of many educational research studies regarding
their real problems ahdrconcerns.‘ They also feel that edu-
_cationai research is used to publicize some of the negative.
‘characterlstlcs or behav1ors of members of m1nor1ty groups.
These problems are Further compllcqted by the very small
 number of mlnorlty group members who are 1nvolved in educa-
tlonal research. Thus, this program was based on the pre- .
mise that researchers and admlnlstrators must give serlous g
cons1deratlon ‘o the complalnts of the res1dentsko: the 1nner—
'c1ty about educatlonal research and attempt to rect1fy them
through 1nvolvement of more mlnorlty group profe881onals 1n'

educatlonal research
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States. (See Apﬁendices II and III for the promotional an-

nouncement and the application form.) The participants

were selected by the Institute staff after reviewing the

applicants' backgrounds, experience, and interests in re-

'séarch, and after a personal and/or telephone interview.

The criteria for participation in the program were

that the applicants be members of a minbrity group, have

at least a Bachelor's degree, and hold a position with

educational evaluation responsibilities. Particular care

i

.was taken to obtain a distribution of males and females.

The following is the breakdown 6f the final selection of

participants.'

State

Alabama
Florida
Maryland
Ohio

Virginia

District of Co,

. Calif.

New York‘

Sex

Male
Female

e |7

-
)

2
(0]

Position

Teacher/Coordinator
Educ. Coordinator

ESEA Title I Evaluator
Educ. Prog. Director
Psychometrist

Education Associate
Helath Educ. Consultant
‘Instructional Specialist

lmLuFJHPJFJF‘H !

o)
)

Ethnic Background

Black
Puerto Rican
Asian :
Chicano

H‘ 2
|o

s
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IF‘HPOFJMPOFJA Io
N E .
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Professional~Research Associates

An innovation' in thKe project was the inclusion of
professional-research associates. In order to assist some
of the predominately black colleges to develop their staff
e#pertise in research training in conducting intensivehrev
search training'experiences, the original plan was modified

to include three professors from predominately black in-

'stitutions to act as professional-research associates in -

the Research Training Institute. In May, 1971, recruitment

materials were sent to ‘the major colleges througout the

natlon that have a predomlnantely black student populatlon

and faculty '(See Appendlx v). After"careful rev1ew of

- all applicants' backgrounds and qualifications, Dr. James

H. Johnson, Associate Professor of Mathematics at Virginia
State College, Dr. Harriette P. McAdoo, Associate Profes-
sor of Human.Growth and Development at Howard University

and Dr. John L. McAdoo, Assoc1ate Professor of Social

”Work Research at Howard Unlver51tv were selected to act 1n

'thlS capaclty.

Staff
Dr. Roscoe‘C;"Brown,‘Jr.; Professor of Education athew

York University was the principaliinstruCtor. - Drx. LaMar PQ

'fMlller,‘Assoc1ate Professor of Educatlon at New York Un1—
_Vers1ty acted as a consultant on- currlculum, and Dr. Than
: Porter, Ass1stant Professor of Educatlonal Statlstlcs 1n New

York Unlver51ty s School of Educatlon, lectured on the use -
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of computers in educational research and assisted individual
students in computer usage_for statistical problem solution.
Ms. Louise Baggot, Research Assistant at the Institute of
Afro~American Affairs coordinated the participants' field
nrojects, and Ms.IKathleen Pfennigwerth, Administrative

Assistant at the Institute ably conducted the administrative

'details of the program.‘ The three research associates con-~

trlbuted significantly to the tralnlng process through their

‘insightful participation in the workshop and superv1s1on‘of

‘the trainees' field projects.

The'Program

Although.similar in its basic format, the 1971 Insti—‘
tute program differed from the 1970 Institute in several
aspeCts. First, the organization and emphasis on sections
of the program's theoretical content was modified to‘reflect
the components that were found to be most useful by the
1970 participants when 1mplement1ng research on the local
level. Spec1f1cally, lncreasedrattentlon was glven to
statistical procedures 1n that an elementary text on statls—
tics was prov1ded for each part1c1pant for review prlor to

his arrival at the workshop, and the group field progects‘

‘were organlzed SO that the part1c1pants could have exper-

,_1ences in thelr home dlstrlcts.

The part1c1pants received credit for six points of
graduate work in New York ﬁniversity's School of Education

during the regular Summer Session, 197;, in,courSe'E10;2035,v
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"Methods in Research and Evaluation of Educational Programs."

(See Appendix V). The basic text book for the course was

David Fox's The Research Process in Education, published'by

Holt, Rinehart and Winston, Inc. The statistics text book

was John B. Murray's Statistics in Psychology and Education,
‘published by St. John University.
Additional instructional materials-were distributed

during the course.* A list of these materials follows:

A Diagram of the Research Process

The 17 Stages of the Research Process

A Sample Bibliography Card

The Normal Curve

Summary of Procedures for Association,
Correlation and Prediction

Visualization of a Two-Tailed Tecst
. Visualization of a One-Tailed Test
o Conceptualization of Sampling Process in

Retrospective Survey
Example of a Layout Sheet for Information to be
Entered on Tally Sheet
Sample Punch Card
Sample Tally Sheet '
Steps in the Questioning Method
i ‘ ‘ Steps in the Measurement Method
o Review - The Purposes of: Introductory Materlals
N . X ‘Review of the Literature
The Hypotheses ‘ -
The Procedures
The Presentation of the Results
- The Discussion of the Results
) ‘ ... The Conclusions and Implications-
e . The 'Suggestions for Further Research
The Summary of the Study

SV
. i

The weekly schedﬁle of activities was as follows:

PR

* o ' _ L
-Reproduced from The Research Process in Education.




First Week:

Second-Week:

Third Week:

Fourth Week:

Fifth Week:

Sixth‘Week:-

Introduction

Purpose

Basic Plan for Instltute

Types of Research

Uses of Research and. Evaluation

Research Evaluation Plan

Implementing Reselrrh

Plan in Actual Field Situation

Review of Literature

Independent and Dependent Variables

Introduction to Statistics

Descriptive Statistics: Central Tendency

: : Variablility
Standard Scores

Predictive Statistics: = Correlation
Inferential Statistics

‘Quiz anrd Discussion

Techniquez of Research
Reliability and Validity

.The Survey
- The Experiement

Techniques of Observation
Preparation of Questionnaires

Development of Research Instruments

Data Processing: Coding and Analysis of Data
- Use of Computers

Report Writing: Outline and Project Report

Selection of a Field Program

Review of Title I Projects

Review of Community Education Center Projects
Methods of Improving Evaluation Design

Assignment of Specific Field Projects
Development cf Plans for Evaluation ,
Collection of Data on Specific Projects.
Instruments
Sample '

,Collectlon of Data on Spec1f1c Proje\ts (con t)

Analysis of Data on SDec1f1c Projects
‘ Statlstlcs «
Preparatlon of Reports

Presentatlon of Project Reports
Identification. of Major Points of Empha51s

. Evaluation oi the Instltute
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: and Implementation of Field Projects

itioned previcusly, another refinement of the 1971
wcerned the selection of field pro. ects for the
:s. .In an efort to meke the formal training
:ive, the field projects were organized so that
-pants could have experiences in theiruhome dis-
: the ené ef the third week{of training, the par-
regan the process of selectlng a prOJect. Each
ijcussed his partlcular lnterests w1th the staff
low trainees. Those trainees who had 51mllar
nd involvements in their home districns formed
)s in order to cerry out their prejects
'h the effoffe of the Institute staff a number of
ucational projecte throughout New‘York City had
ooperate with the Institute by allowing the
evaluate their prOgrame,as an experiential
ercise. GroupAaseignments to specific projects
ted by the beginning of the«fonrth week. Be-
551gnments were related to the partlc1pants'
rests and slmllar work SLtuatlons, four groups

size were assigned tO'different projects'as

ogect o S No. in Group -
o Del Barrio, A New York Clty
ty Educatlon Center prOJect * . 'B

Ahead an ESEA Tltle I : )
1on/1earnlng PrOgram . ‘ ; ‘ 5
pendlx VI) . ‘ SR 2




-

Title of‘Project . T No. in Group

,3}ngducation of’ SOCiety for. the Prevention‘
of ‘Adolescent Drug Abuse, a branch of the
East Harlem Youth Fmplovmont SerVice ’ 3

4. An Evaluation of the New York City

Maternity and Infant Care Family Planning
Pro;ect ' R 2

Each group was reSponSible for the total pianning

~and implementation of an evaluation of its progect This

entailed the development of survey research instruments,

e1ecting an adequate sample, making initial contacts with
members of the sample, collection of~the‘data, determining

the appropriate statistic for analySis of the data, inter-

‘pretatiOn of the findings and a final written report.

During the fourth week of. training,bProfessor Brown and

the research assoc1ates met With the various groups to

discuss ‘the development of their ‘plans and to offer guidance
and critical comnents where necessary The collection and

analys1s of data was completed during the fifth week during

‘which time Professor. Porter was available for consultation

on the coding‘and analysis of the data and computer usage.

The Sixth week was devoted to interpretation of re-

sults and the preparation of final written reports.‘ One

day of the sixth week was used for presentatiOn of the final
reports at which time each small group made an oral report

to the entire group and ‘submitted written copies to each

htrainee.' In the discuSSiOn that followed each oral presen-

tation, major p0ints of emphaSis were identified and the
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total evaluation was‘critiqued;byythe trainees and Institute.

staff.

tructional ActiVities

The Institute secured houSing‘and dining serVice for
out—of toun partic1pants at New York UniverSity, cons1der-
ably below usual New York City rates. In addition, sight-
seeing information, announcements of cultural and social

.events at the UniverSity and throughout the city were made

available. Finally, a-culminating. ceremony at which students

were presented with certificates of partic1pation was held to

mark the end of the workshop.

Evaluation of the Summer Institute‘

The eValuation design for the Institute involved a four
Step process, First, the academicdwork in the‘classroomuand
the field projects of the participants were evaluated accord—

ing to the criteria and qtandards required in all graduate

‘level courses in the School of Education at New York Univer-

sity.

| Second a -written evaluation was requested from each of
the partic1pants. (See Appendix VII). Since the evaluation‘
was voluntary, for various reasons, five participants elected
not to submit forms. HOWever, ten of the fifteen participants
did submit evaluations'in~which they offered reccmmendations

to improve the program and for followup activities. A sum-

mary of their evaluation and recommendations follows.
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Poor

Synopsis of the comments
for each category

Organization of

Very Good Good Fair

Showed careful planning,but

the Institute 9 1 needed more time for field
' ! experience..
Quality of P Outstanding; best ever
Instruction- 9 1 experienced; clarified re-
: search concepts for lst time -
Field Experience 4 5 Frustrating but worthwhile
: | : learning experience which
provided for application of
research principles.
Presentation of Scholarly presentation which.
Specific Topics 9 1 -provided another opportunity
to reinforce learning |
Problem
... Formulation .8 2 Precise ‘
Hypothesis Difficult for students to
‘Statement 6 4 accomplish; need evaluation
: ‘and comments on each attempt
Statistics 6 2 Divided: opinion: 1) could be
- compressed into one week; 2;
. too much too fast
Research Outline 9 1 Clear . R
Research Report 5 5 Need more guidance’ and cri-
' . ' tical comments during the
. : writing process.
Uses of Evaluation 7

No comments

‘Recommendatlons for Improvement.

1. Allow more time to complete the field work ass1gnment either

by extendlng the length of the Institute or by reduc1ng the

length of the lnstructlonal phase.‘

2. Requlre all participants to llVe on campus to stlmulate more

interaction in educatlonal and 1nformal act1v1t1es.

3. Send the" research text as well as the statlstlcs text to .the

partlclpants before the beglnnlng of the Instltute.

4. HaVe copies of school programs and ‘permission letters avail-—

able for participants to read and choose a program for their

field experience .early in the workshop.
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More time shouid be devoted to learning how to write
research reports.
Participants with specific interests should be‘assigned

to work with professional evaluators who have expertise

~in their area of interest.

Assign participatns to on-going research projects“under

the supervision of a professional research organization.

Recommendations for Fblhwrup ActiVities

1.

One week Sei . 1on should be held during which the parti-
cipants can share their experiences in the practical
application of their research training. |
Regularlf scheduled convocations of participants in

the first;andfsecond Research Enstitutes‘to‘share ideas,

problems»and progress concerning research tasks. -

Maintain a mailing list of both Institute partiCipants'
and adVise them of " profess10nal actiVities of interest
to minority group members. | |
Develop‘a monthly newsletter”in which the Institute and.
the partiCipants of both workshops can communicate w1th
each other and in which articles about research related
to Black people can be prOVided.

PrOVide membership for the partiCipants in research re-—
lated profess10nal organizations.

1Combine the parthlpdntS from the first and second work-

'shops for an additional workshop.

The Institute should disseminate information to the

participants about poss1ble-job opportunities.in edu~

cational research.

A shortvreview workshop’during the following summer to

cover research and evaluation techniques.
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9. An evaluation.conference at which the participants will
submit papers based on their work experiences.
Thirdv an inquiry was sent to each of the-participants

four months after the termlnatlon of the Instltute, asklng

them what aspects of thelr workshop experlence had proved

to be most pract1cally worthwhlle now that they were back
in the f1eld. (bee'AppnndleTII) Five responded that they
had found the experience of deslgnlnc and - 1mplement1ng a

spec1f1c evaluatlon ‘project to be the most beneficial aspect

-0of their training. Two found the textbook and exposure to

research literature to be most helpful Five part1c1pants
felt that the most 1mportant aspect of the1r tra1n1ng exper-
1ence was thelrnlncreased profess;onal efflclency~and the |
accompying self-confidenceQ‘ Onefparticipant is;utiliéing his
field“mork‘eXperiencevto deslgn a researchﬁproﬁectywhich~he
plans to subm1t to his. local board of educatlon. ‘The last'
part1c1pant has found the pr1nc1ples of research most bene-
ficial in helplnq hlm to re evaluate his own teach1ng technl-‘
ques and has st1mulated ideas for spec1f1c areas of research
and evaluation. o

The flnal part of the evaluatlon des1gn for the Insti-

tute was the development of a flfty multlple chomce item

examinationfwhich was'administered to the participants~six

'months after the end of'their‘training. ‘This“examination

was developed to assess the degree of . retentlon of . theore-x-
t1cal concepts presented in the summer workshop.‘.(See
Appendix IX) . Twelve of‘the fifteen participants:completed

and returned the examinations. The range of correct re-
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sponses was from forty four to fifteen out of fifty, w1th

~an average of 30.91 items or 61.82% correct.

An analysis of the examination items revealed that one

guestion had no incorrect responses, four questions had one

incorrect response, nine questions had two incorrect re-
sponses, seven questions had three incorrect responses, s1x
questions had’ four incorrect responses, three questions had

five incorrect responses, seven questions had Six iIncorrect

responses, six questions had seven incorrect responses,

- four questions had eight incorrect responses, one question

had nine incorrect responses, and two questions had ten in-.

h'correct,responses.v~The”distribution was as follows:

: | S , . » No.- Wrong

ITtem No.: : Subject Area‘ ‘ Vo : (0-3)
1 General research theory ‘l
6 General research theory 1
16 General ‘research theory 2
35 General ‘research- theory 2
47 General research theory 2
9 Definition‘of research term 2
- 33 General report writing theory 3
42 . General report writing theory. 3
10‘ : Report writing procedure ) 2
39 General data processing theory ‘ 1
44 'General data process1ng theory | ‘ 3
-5 . Data process1ng fact | 3
28 Data process1ng.fact -0

32. General statistical theory 1.
46 Spec1f1c,statistical procedure ' 3
24 Specific statistical procedure 2
26 Specific statistical procedure 2
27 Specific statistical procedure 3
3 Test constrLction theory _ - 2
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i,

‘ : No. Wrong
- Item No. Subject Area (4-6)
7 General research theory 4
21 ’ General research theory 4
23 General research theory 6
45 - General research theory 5
14 Specific research‘procedure‘ 6
22 Specific research procedure: 5
40 | 'General report writing theory | y o 4
pll . o General statistical theory 6
15 ‘ »General statistical theory 6
41 General statistical theory 4
43 Statistical definition 5
50 Statistical definition’ 6
.13 Specific‘statistical procedure 6
20 - Specific statistical procedure -4
29 .~ Statistical problem 4
49 ! ' _Measurement definition
2 o Data process1ng application o 4
, S | ) , S ‘ _ No.- Wrong
Item No. ‘Subject Area k T (7-10):
i[ 4 B General‘research’theory 8
b 34 L GeneralHresearchitheory 7
8 Spec1f1c research procedure S T
36 _ Spec1f1c research procedure ' 7
19 General stat1st1cal theory 7
12 ‘.jSpec1f1c~statist1cal procedure 8
17 - Specific statistical procedure ‘ e .
18 ‘ Specific,statlstlcal procedure S 10
31 - Specific;stat;stlcal procedure ' - 8
48 - statistical definition 7
_25 : . >' Statlstlcal problem 8
30 - Statistical problem , 8
37 Statistical problem ‘ ‘ 7
38 ‘ Statlstlcal problem o o 10

S .From this- analys1s 1t was apparent that the part1c1pants ‘were ,
able to grasp the ba51c pr1nc1ples of research des1gn and evaluatlon

']ERi(j ‘but had cons1derahle dlfflculty Wlth more compllcated statlstlcal ]‘

. l

nrnnpﬂnrpc _
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Discussion

The results of this examination raise some questions
about the feasibility of offering concentrated statistical
training in a short—termkWOrkshop which also provides funda-

metnal research pllnc1ples and practlcal flsld experience.

One poss1blllty of altELiﬁu ~ie design of the workshop o

decrease thlS problem is to select part1c1pants who ‘have had

prior tralnlng in statistics. T

“Rﬂlcwag: Workshop.at.the*Annual‘Meeting of the American BEdu-

"cational ReSearch‘Association

The orlglnal proposal was modlfled to lnclude a one day

‘ workshop for the part1c1pants and research assoc1ates which

was conducted by the Instltute staff durlng the preses51on
of the Amerlcan'Educatlonal‘Research Assoc1atlon meetlng.
Twelve of the part1c1pants and the three research assoclates
attended thls workshop whlch was held on Aprll 3 1972 in
Chlcago, IllanlS.: (See‘Appendlx X). |

The workshop Was deSigned-to proVide an‘opportunity for

the part1c1pants to- supplement and relnforce their. learnlng

: through the sharlng of experlences about thelr 1nd1v1dual
.lntegratlon of practlcal appllcatlon and theoretlcal knowledge.

.Furthermore, the workshop provlded an opportunlty for the

part1c1pants ‘to 1dentlfy speclflc problems whlch they had en--
countered 1n 1mplementlng research des1gns in: thelr own en-
v1ronments and to encourage group cooperatlon in the develop-
ment of solutlons to these problems.

Each. part1c1pant gave an oral presentatlon about‘hls

professional act1v1tles; how he had,utlllzed;the skills
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'vauired‘durlng‘the summer institute,_and the specific pro-

. blems that he had met‘in applying these skills in his profes-
sional capacity. At the end of each presentation. a discus-‘
sion ensued in which the group, led by an Ino.citute staff
member, worked jointly to developpalternate solutions to these

problems,»‘Frequently, the group‘members‘asked for a memre de-

tailed statementiof the problem. Sometimes the procegg—of
i identifying specific components of the problems for tiae group
helped many of the participants to gain new preceptioms if
i their problem and different approaches to solutions. _Other
I tlmes, the group memner= were able to relate to commorn mroblems
and 301ntly develop solutlons. VV

Elevem of the twelve partlc1pants ‘who attended e work—
Shop rep-rted that they were employed in p051tlons in=hich
they,useﬁ the skills acquired 1n the Summer Instltutem One
'perticipant presented a;oomprehensiVe‘research evaluation plan
for the Chicano Studies program in hiS‘schoolfdistricbq'and |
“mther partlcxpants submltted reports on the progress;mf re-
wmearch. aCthltleS in thelr work 51tuatlons.

‘@hnclusionq

1} The fundamental purpose of the summer worPshopwﬁks ac-

compllshed that 1s, the workshop provided a ba51c trs @nlng

i it

gxperience for flfteen mlnorlty group members ln;educaﬁional
xmesearch ‘and evaluation techniques. The objective examination
administered six months after'the workshog»indicated a moder-

ke retentlon ‘rate of the theoretical. concepts but p01nted up

gempral - dlffwculty in understandlng of complex statlstlcal

1 procedures. ,Assattested to by most of the participants, the
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understanding of research and evaluation pr
contiibuted significantly to- their sense of ]
and although they recognize that more‘trainil
- they feel that they are able to perform more
to ask more pertinent questions in their wor]

‘2) A critical assessment of‘the written p:
participants' field projects reveals that the
are able to translate general research theor:
cal procedures and apply them in specific sif
some degree of competency. However, one musi
that these were group projects carried out w
~vision of the Institute stafi and the Researc
In such working conditions 1t is pos51ble to
resources that are unavailable wnere individ
."forming alone. “This was highlighted by the
accounts of their‘individuaiiexperiencesfin 1

workshop.k

3) In summary, the evaluative data indicat
modei.represents’an effective system for reci
bing,minority group'members in educational res
suggested‘that‘thewmodelvcould be‘expanded‘ar
‘by,otherruniversities.‘ It is also suggested,
serious consideration be éiven to possible ex
modificationlof thetmo&ei to include some of

and recommendations in this reportQ

-
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Appendix I

?ARTICIPANT‘LIST
SUMMER INSTITUTE FOR TRAINING MINORITY GROUP
'RESEARCH AND EVALUATION SPECIALISTS II

.
i
)
i
l.

[OUSEN—

N

i
i

Sheila Aspinall:
1027 East 211 Street o
New York, New York 10469

Antonio Astengo, Jr.
103 Pepper Lane
Petaluma, California 94952

.Eugene R. Calderon

1749 Montgomery Ave.

- New York, New York 10453

Marie Collins
110-17 153St. :
Jamaica, N.Y. 11433

Margaret L.‘Drakev
2551 Tidewsater Drive
Noirfolk, va. 23504

Donald Fennell
199 Montecito Ave. #106
‘0akland, California 94610

Mary Jane Fernandez
812 Panoramic Highway
Mill valley, calif.-

Teacher & Asst. Coordinator
New Dynamic Reading Program
N.Y.C. Board of Ed.

110 Livingston St.

New York, N.Y. 10469

212 - '876 - 8771 ‘

Educationa’ Opportunities Coord.
Sonoma State College

1801 East Cotati Ave.

Rohnert Park, California 94928
707-795-2427

Director, Community Ed. Center,
Dist. 4, 346 E. 11l7th St.

New York, N.Y. |
212-831-4029

Supervisor of Recreational &
Community Activities.

Bd. of Ed. - Dist. 16K

1010 Lafayette Ave.
Brooklyn, N.Y. 11221
212-491-4646

Evaluator of Special Projects,
ESEA, Title I -Norfolk City Schoc
800 City Hall Ave. -
Norfolk, Vva. 23501

. 703-441-2937

Teacher on Special Assignment’
to Research Department . -
Oakland Public Schools
1025-2nd Ave.

Oakland, cCalif.

415-836-2622

ESEA Title I Evaluator
Compensatory,Resource‘Center
844 Folsom St. ‘

San Francisco, Calif. 94941
415-388-9712
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. Frank Gon;alez
780 . Concou*se .Village, W.
Bronx, N.Y. 10451 '

Earl Hunter
17 42nd st. N.E.

~Washington, D.C. 20019
Sallie Johnson

555 Gayle .

Mobile, Alabama 36604

Nathaniel Norment'
451 Fulton Ave., Apt. # 320
Hempstead, N.Y. 11550

David L. Saﬁders
3851 Queen Crest Avenue

Cincinnati, Ohio 45236
Robert Saunders
367 Douglas St.

11217

Brooklyn, N.Y.

"James Spencer
7816 Hastings Drive

Seat Pleasant, Maryland 20027
DorOthy Williams

1585 West 25th Street
JacksonVLlle, Florida 322009.

ER&C

wll Toxt Provided by ERIC

230 E.

-Dept.

Teacher, Community E4.
N.Y.C. Bd. of Ed. - P.S. # 30
144-176 E. :

128th st.
New York, N.Y. '
212—427-3122

Educatlonal Associate,
Planning Research & Evaluatlon

- L.C. Public Schools

415 W. 12th St., N.W.
Washington, D.C.
202~347—6384

Psychometrlst
Mobile Co. Bd.
P.0. Box 1549
Mobile, Alabama
205;46846011

of School Commissione:

36601

Teacher & Coordlnator,‘
Open Admissions Tutoring & Writing

Center - .City College

138 Convent Avenue.

,New York, N.Y.

212-621-2177

Associate Evaluation Specialist
Cincinnati Public Schools

9th Street
Cincinnati, Ohio 45202
513-621-7010 '

Health Education Consultant for
Central & West Harlem

of Health, H. E W.

2090  7th . Ave.
New York, N.Y. ‘212—783—0534
Educational Research & Phanning
Associate - D.C. School System
415 W. 12th St. ‘ '
Washington, D.C.

202-347-9191

Instructional TV Utilization Spec.
Duval County Board of Public
Instruction - 2037 N.Main St.:
Jacksonville, Fla. - '
904-791-0381
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THE SECOND SUMMER INSTITUTE FOR' TRAINING
MINORITY GROUP RESFARCH AND EVALUATION 'SPECIALISTS JbL

‘ July 6 - August 13, 1971

‘Supported by the United States Office of
o Education under a grant from the National
I. PROGRAM ‘»,Center for Research and Development
An 1ntroductory experlence in educatlonal research will be offered
for fifteen mlnorlty group evaluation spec1allsts in various Title I.
or communlty educatlon pro;ects. ‘Three professors from- predomlnately
‘minority group 1nst1tumons will"® part101pate in thls Instltute as
Professional Research Assoc1ates. Formal classes in methods of -
research and evaluatlon of educatlonal programs w1ll be offered.. Data
collectlon techniques, analy51s of- data, and the relatlonshlp of analysis.
of data to objectives: and communlty part1c1patlon in ‘evaluation will be
r1ncluded in the course. A field project will be de51gned which will
,empha51ze the pragmatic appllcatlon of this tralnlng program: to each
‘ part1c1pant s home base respon51b111t1es and to make the students more.
aware of what is 1nvolved in 1mplement1ng educational research in mlnorlty
group settlngs. Part1c1pants will havetﬂuaopportunlty to. engage: in the
actual process of evaluation by selecting ‘a sample, - making initial contacts
with the members of the sample, and carrying out interviews. The
Profe551onal 'Research Assoc1ates will aSSlqt in the conduct of the field
: pro;ects Six p01nts of graduate credlt will be granted from the
School of Education of New York Unlverslty for student part1c1patlon
in this Instltute.

.'QUALIFICATIONS FOR‘APPLICANTS ‘ o ' r

[ C Instltute is seeking appllcants who have respon51b111ty for. program
R\,aluatlon in Title I :ESEA pro;ects or in communlty educatlon pro;ects

wll Toxt Provided by ERIC

sponsored by ‘state: or ‘local public educational agenc1es throughout the
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ITI. STIPENDS, ALLOWANCES, AND BENEFITS

Stipends are $75 per week and $15 per dependent. Tuition charges,are~‘ o
waived. Transportation éexpenses will be reimbursed. Housing and meal =
plans may be obtained at minimum cost in Wniversity residence halls.

: . [ : : > .
IV, FACILITIES

'The regular academlc and llbrary faC1llt1es of New York UnlverS1ty

**Thls Insc1tute is contlngent on final approval and- funding from
The . Natlonal Center for Research: and Development, U.S.0.E.

Institute Staff.

‘Roscoe C. Brown, Jr., Ph.D. :  Director

LaMar P. Miller, Ph.D. - , , Education Director :
Louise A. Baggot: , ‘ ' Coordlnator of Fleld Experlences“
Richard A. James. . T : PrOJect Assistant

' Kathleen Pfennlgwerth R Administrative Assistant

**%*************

This Instltute is in compllance W1th Tltle VI of the Civil nghts Act
of l964 ‘which states-‘"No person shall on the bas1s of race,‘color,
or. natlonal orlgln, be: excluded from part1c1patlon in, be. denled the
"benefits of, or. be’ subjected to dlscrlmlnatlon under any program or

act1v1ty rece1v1ng Federal flnanc1al ass1stance..
i *************x***

If 1nterested pleasc tear off and return to:
Professor Roscoe C. Brown, Jr.
Summer Instl tute II“ ,
Instltute of Afro-Amerlcan Affalrs
New York University
10° Washington Place _ SR TE
New York, New York 10003 L S FO Ee

Yes, I'm interested. Please send ‘me an application.

NAME

el

 MAILING ADDRESS

1{}:5 WE WISH TO- COMPLETE THE SELECTION OF . PARTICIPANTS BY EARLY MAY,AI;
e "OU R IMMEDIATE RETURN OF : THIS TEAR SHEET ‘BY AIR MAIL IS8 REQUEoTED )
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o L1 NEW YORK UNIVERSITY

{ . . ) o SABTLvwi L Ly SERS L e
Institute of Afro-American Atiairs 10 . - D TR A
. [ A SN 51
778 EDUCATION BLILDING N A AL T :
WASHINGTON 00 ARE, SEVW YORKN. N Y. 10003 L L0, N, 7. 13003

‘ ; ANWEA 212 59T

L APPLICATION FOR INSTITUTE FOR TRAINING MINORITY
P ' GROUP RESEARCH AND EVALUATION SPECIALISTS

% , 1, Applicants Mr.
v full name: Miss

; Mrs. Last (Femily) First Middle Initial
{ 2. Permanent ‘
3 home Street
~ address
City - State Zip Code
Telephone: Area code Home Telephone ‘ Business Telephone
3. Date of 4. Marital Single Widowed
birth: : status: Married Divorced
5. Social ‘
security # 6. No. of dependents as deter-

mined by income tax exemptions:

{f ' | (This information is necessary to arrange for stipends;
' no facilities are available in University housing for

dependents.)
7. Present occupation: |
8. Employer: ‘ No. yrs. there
Address: ' o ‘ 3 ‘Supervisor
Give your job prior
to present one: o No. yrs. there

9. Highest degree held: ‘ School:

Datg" \ Field of specializafion
10:‘Pfésently attending college ;___Yes If yes, name
" or'university? B No of 'school:
. What degreé are you erking for? Field éf specialization
11, Hgve.you had any formal training‘iﬂ‘reséarch design of evaluation?  Yes  No

If yes; how much‘aﬁd where?

‘12, Have you had any formal training in sﬁatistics? Yes _No

If yes, how much and where?




13.

1k,

15,
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-

Have you had any actual experience conducting evaluations? Yes No

If yes, give title, date and location of most recent evaluation that you have
been involved in: ‘

(Title of program) ‘ (Agency) (Date)

16.

If no evaluation expsrience, what experience do you have in working in special edu-
cation programs? List the two most recent projects that you have been involved in:
a L] .

(Title of program) (Agency) “(Date)
b. ‘

(Title of progrem) (Agency) (Date)
References: (Two persons professionally acquainted with you)

(Name ) ‘ (Address)

(Name) (Address)

Write a brief.statement (50 to 100 words) explaining why you with to participate
in the workshop. (If you need more space, please attach another sheet)

(Today's date) : ‘ Signature of applicant
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Appendix IV

PROFESSIONAL RESEARCH ASSOCIATES

" PARTICIPATING

IN THE

SUMMER INSTITUTE FOR TRAINING MINORITY GROUP
RESEARCH AND EVALUATION SPECIALISTS II

Dr., Harriette P. McAdoo

5209 Eliot's 0Oak Road

Columbia, Maryland 26014

Dr. John L. McAdoo
5209 Eliot's Qak Road
Columbia, Maryland 26014

Dr. James H. Johnson
7 - A Watson
Ettrick, Virginia 23803

Assoc. Prof. - Human Growth & Dev.
Howard University '
Washington, D.C. 20001

Assoc. Prof. - Social Work Research
Howard University
Washington, D.c. 20001

Assoc, Prof. - Mathematics
Virginia State College
Petersburg, Virginia 23803
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P OUTLINE

SUMMER INSTITUTE FOR TRAINING MINORITY
GROUP RESEARCH AND EVALUATION SPECIALISTS II

Te¥%: Fox, David. The Research Process<rn*Edueatlon

(ma!t and instructior=l material w1ll be distributed at the

first meeting of cl=ss.)
FIRST WEEK

Tuesday, July 6
9:30-Noon Introduction, Purpose
‘ Basic Plan for Institute
1:30-4:00 = Types of Research
Uses of Research &
. Evaluation '
(Chapter 1)

- SECOND' WEEK -

Monday, July 12
9:30-Noon Predictive
' Statistics:
Correlation
1:30-4:00 "
(Chapter 7)

Wednesday, July 7 _

9:30-Noon The Research Evaluation
Plan: Flow-chart, Steps,
Stages 1-13, Implementing
Stages 14- 16

1:30-4:00 Implementing Research
Plan in Acutal Field Sit-

' uation
(Chapter 2)

Tuesday, July 13
9:30-Noon Inferential
Statistics
1:30-4:00 ©Quiz and Dis- .
: cussion

Thursday, July 8

9:30-Noon Types of Research

(Chapter 3) : :

Review of Literature

(Chapter 4)

1:30-4:00 Independent and Depen—
dent Variables

Wednesday, July 14
9:30-Noon Techniques of
~ - Research:
(Chapter 11) = _ .
1:30-4:00 Reliability and.
‘ Validity
hapter 12)

Friday, July 9 . Q

9:30-Noon Introduction to ;
‘ Statistics o
(Chapter 5) . :
1:30-4:00 Descriptive Statistics:
: - Central Tendency, Vari-

ability, Standard Scores

Thursday, July 15

.. 9:30-Noon The Survey

(Chapter 15) .
1:30-4:00 The Experiment
(Chapter 16) :

Friday, July 16
9:30-Noon - Techniques of

Observatlon
(Chapter 17)

1 30 4:00 Preparation of

Questlonnalres‘
(Chapter 18)
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THIRD WEEK

Monday, July 19
2:30-Noon Developement of Re~-

search Instruments
1:30-4:00 "

Tuesday, July 20

9:30-Noon Data Processing:

Coding and Analysis of
of Data
1:230-4:00 "

- Wednesday, July 21

9:30-Noon Data Processing:

N Use of Computers
1:30-4:00 Report Writing: - Out-
line & Project Report

Thursday, July 22

9:30-Noon Selection of a Field
Program '

1:30-4:00 Review of Title I
Projects
Review of CEC Projects

FOURTH & FIFTH WEEKS

Monday, July 26 - Friday, August 6
Assignment to Specific Projects
Development of Plans for_ Eval-
uatlon

Collection of Data on Specific
Projects;

Instruments

Sample
Analysis of Data on Specific
Projects

Statistics

Preparation of Reports

SIXTH WEEK

Monday, August 10 -~ Friday, Augus£ 12

Presentation of Project Reports

Identification of Major Points of
Emphasis

Evaluation of the Institute

Friday, July 23 :
9:30-4:00 Methods of Improving
' Evaluation Design

Institute Staff

Instructors: Prof. Roscoe C. Brown, Jr.
‘ ' Prof. LaMar P. Miller

Prdject Assistant: Loulse Baggot
Project Administrator(’ Kathleen Pfennlgwerth
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AN EVALUATION OF PROJECT AHEAD

by

Margaret Drzke B Earl Hunter
Kathleen Johnson David Sanders
Dorothy Williams

Dr. Harriett MacAdoo, Coordinator

. NEW YORK UNIVERSITY, SUMMER
INSTITUTE FOR TRAINING MINORITY GROUP

RESEARCH AND EVALUATION SPECIALISTS II

esvaimt o4

faes

g

This study was prepared as a practice
exercise in research and evaluation
- and in no way should be considered an
evaluation of the total program.

Summer, 1971
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AN EVALUATION OF PROJECT AHEAD
VSummer, 1971

Project Ahead, ESEA Title I Project, is designed té "promote
Awareness, Health, Enjoyment, Appreciation ana Dedication in
children as they learn through recreational activities."
This project supplémentS’the curriculum of the Learning
Centers at six public séhools in District 16, Brooklyn, New
York, operating for six weeks. The;hours‘of operation are
from one o'clock to five o'clock in the aftefnoon.

The design of Project Ahead is to broaden several as-
pects of traditiohal Vacation Day Camp programming, through
its ex;endgd staff and additional activities. The profes-
sional staff -for each center consists of one head teécher,
four‘regulaf teachers and four para-professionals with
supervisioﬁ from a Project Directorvénd Curriculum
Specialist; The services of(educational assisuaﬁts,apd
community resourcebperSOnnel_héve ﬁeeﬁ encouraged. Pro- ‘
visions have been made for acﬁivities of.field trips, M
athletié évents, dramatics and play,~Which'reinforce basic
skills. |

| The purpose of Préjecg;Ahead‘is the deﬁelopment‘af

summer programs that will find a combination of learning

and recreation which will result in high motivation and



FIE

costarcemstng

-31- 2
high personal interest on the part of the enrolled s:itudeists.
The Project Ahead Staff assumed, ”leerning takes place besst
when two factors ate present: high motivation and personsil
interest," (Board of Education, 1971, p. 6.)

The purposes of the study were: (1) To conduct an
evaluation on the effect of a_summer program, combining
recreation and learning activities, on the students, as
measured by their percentage of voluntary'Pupil attendance;
and'(Z) To develop an inventory that could be used to giwe an
indication of the sue of.instructional techniques.that com-
bine recteation-and learning, that could be applicable in
similar summer programs.

Reviecw of Literature:

Literature dealing with the effect of high motivational

techniques upon the percentage of daily attendance appears

to be limited. The literature indicated consensus of

opinion among many educators that high motivational techni-
ques are vital as altetnatiVes‘tOVtraditibnel schooling in
effective teeching—learningrprocesses (Stevens, 1971, Harsley,
1971; Warren, 1971, Borton, 1970; Whyte, 1970; Lansner, 1970;
Hentoff, 1970;13ard,.l970; and Clark, 1970). |

:Research etudies oﬁ the effeeteofihigh'motivatioﬁal

techniques have shown improved achievement in mathematics
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and language arts (Warren, 1971); highest scores on city-
‘wiﬁe‘réading test (Herse and Lee, 1970); superior perform-
anée of secondary "IPI'" (Individually Prescribéd Instruc-
tion) science students as compared to University of |
Pittsburgh freshmén on a comparison sample .test (Bard,
1970); and incrcased reading skills by one to two levels
’(Clark, 1970).
Othervstudies on the effect‘of high motivational

g techniques have shown less alienation of students (Harsley,
‘1971); improved classroom atmosthpere, better stuéent Be—
havior (Warren, -1971); the,selecgion of mathematics as a
é ﬁavorite subject (Bard, 1970). Clark (1970) found a
1

positive relationship between teachers' use of high

motivational techniques and a high percentage of attendance,

[EEC—_,
B i

Literature also showed positive relationships between

motivational techniques, student enthusiasm, increased

sty
e

achievement, holding power and percentage of daily attend-
ance,
The evaluation team examined the following programs

' a laboratory atmosphere

which were: '"Summerhill in Ithaca,'
for learning (1970),IPI (Ind1v1dually Prescribed Instructlon)
~set up under the gu1dance of behav1oral sc1entlsts at the

Learning Research and Development Center, University of
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Pittsburgh aﬁd Robert Clark's (1970) summer program of filmed
creative dramatics and simulation games in Willow Grove,
Pennysl&ania. These programs showed great commonality, in
that they subscribed to the high motivational laboratory
atmosphere encompassing the creative and recreational ap-
proach.

Project Ahéad in its day camp setting appeared to

operate in a similar atmosphere and was designed to méke
learning a creative and pleasurable experience;

Definition of Terms

Recreational learning is the combining of planned fun
actiVities and basic skills in order to stimulate an interest
in learning. -This will be measured by evaluators' rating
sclae and tcachers' self-raﬁihg (see Appendix 2).

Attendance will be compared with enrollment to in-
dicate percentage over a two-week period. |

Innovationwill indicate a plénned.change in the way.
of doing things; the introduction of something new; a new
idea, method, or device to help facilitate learning.

Motivation, as aefined by Good (1959), is the practi-
cal art of applying incentives: and aroﬁsing interest for
the'purpose‘of causing a'puéillto perférm a desired way.

Technique is a process, manipulation, or procedure
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required in any art, study, activity pr4produetion (Good,
1959).

% resource teacher is a teacher who possesses special
TompenIEnce in a Particglar area or subject and who may be
"calléd uponvby other_teachers to assist them in the se-
1ection of appropriate materials and teaching proeedures
{Good, 1959). |

- Fuapil-centered refers to activitiesvplanned with and
Smnieally carried out Ey the students. |

Teacher-oriented refers to activities revolving around
the teacher with.limited pupil participation.
| A pa#a-pfofessional is one who assists the teacher in

implementing the educational program.

Based on the review of 1iterature, it was assumed that:

1. High attendance in a voluntary Summerbprogram is an
indicetion Qf high puéil interest; |

2. High pupii interest results from successfully com-
'bininé recreation and learning;

3. Classfoom activities planned by the teacher, com—
bining recreation andvleafﬁing, will result in high interest
and

‘4. Plaﬁned activities and effective crganization of
learning eeﬁters will result in high motivation and better

attendance.



[ "~ Hypotheses

1. It is hypothesized that classes with higher percent-
ages of attendance will have sigﬁificantly higher ratings
than classes with low percentage of attendance.

2. It is hypothesized that there will be a significant
difference between teachers of the six learning centers on

g | sample lesson ratings, self ratings, enrollment and percent'

of attendance.

Limitations

i ' . The populations size was too small to allow for use

of inferential statistics. The timing of the project in

PG

the middle of the sessions, did mot allow for pre or post

X

sampling that would give an estimation of pupil change.

The lack of infcrmation on achievement levels or learning

N

et 24

outcomes did not allow for study of the effect of the
program type on the actual intellectual growth of the

children.
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Research Method

Popuiétion

The population was composed of 892 students and their

‘twenty-four instructors in the Learning Centers in Brooklym,

P.S. District'#l6. The Centers were all located in multi-
ethnic neighborhoods which range‘from low to lower-middle
income levels. A racial breakdown was not available but the
vast majority of the students appeared to be Black or ?uerto

Rican. The students ranged in age from five to fourteen

-covering grades pre-kindergarten to sixth grade.

The teachers in the Learning Centers were those who are
regularly employed in thé New York public schools. They Qere |
selected from. those applying for‘positions, with priority |
being given to those who were involved in the program last

summer.

‘Data Collection Procedure

Sample Lessons (ngf‘ Each week teachers were required

to turn in a sample lesson that had been used in the class-

room. A lesson plan was not required. The behavior'lessoﬁ

objectives and actual learning activities of the sample
lesson were submitted. Samples of pupil's work for that
activity were also attached. The SL were collected by

the teacher in charge and filed in the project director's




~office. The SL for the third week were selected as a sample.
fﬁ? The teachers were not aware of the fact that the SL were to be

rated. Each of theSLwas rated, using the inventory, indepen-

dently by the six.evaluators; The SL average score became

T i by g

the teachers' SL score,

bE | Teacher Self-Rating (SR). The inventory was given to

the acting director to distribute ﬁo each teacﬁer at a
faéulty meeting durihg the fourEh week., Eaéh teacher was
‘? : asked to select an activity that‘took place on Thursday and
Friday of that week and rate 1it, usiﬁg the inventéry. The
sum on tﬂis‘rating became the teaéher's SR score.

Percent of Attendance. The enrollment for each class

was obtained from the Centers. Daily attendance for the

second. and third weeks was obtained from the head teachers

of each of the six centers. The pércentage of attendance

2 e

ﬁas based on the class records over the ten days of the
~second and third weeks, preventing bias that wbuld occur

if only one day were selected. Actual attendance was found .
,wék | v'to alter‘depending on the weather, planned activicies‘(field'

trips and other special events), and vacation plans of the

;gk o home. Percentage of attendance was the obtained ratio be-
ff‘, ' | tween aggregate days attendance and aggregate days member-
ship. -

Rating Instrument

An inventory was designed to evaluate the teachers'
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instructional activities which combined recrecation and
learning. Fox (1969), discussed the development of an in-

strument for scaling, specifying three procedures for scal-

ing: (1) the identification of the concepts to be scaled;

(2) the idcntificatidn of the criterian cphtinuum'by which
these concepts are to be séaléa; and (3) the selectioﬁ of
the role or roles‘the reépondent will be asked.to aégpme.

The following'céncepts were incorporated into the
criterion of the rating scale to,meaéﬁre the teachers' use
bf: studentmteacher planniﬁg, student-centered acﬁivities,
student selection of experiences, activities that combine
recreatiop and learning, small groups,.group dynamics,‘
audio-visual aids, resource people from the commuﬁity and
profegsion, paraprofessionals, and reiﬁforcément,of SaSici
subjecgé (reéding, writing, spelling, mathematics, social
studies, and use of references) within the éctiyities;

The rating scal@idéQeloped‘to'assess the techniques in
Project Ahead, was tested for reliabilit} using the‘split—
half and odd—even proéédure. The split-half piocedure
gave a .58 estimate of reliability, while the odd-even pro-
cedurebgave a .91 estimate of_reliability;

The difference in estimates of reliability are ex-

plained in the literature. Popham (1967), Guilford (1967),
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and Fox (1969) have stated that rating items greuped into
similar concept areas could appear on one half and create
‘dissimilar halves. The split-half procedure would give a
consirtently higher estimate of reliability if the items
for an instrumeﬁt wefe eelected raﬁdemly.\ Fok.(1969), in-
dicated that the odd-even procedure for instruments with
grouped concept areas éhoﬁld have half of the -grouped items
on each half of the instrument. By»fplldﬁing this pro-
cedure, the ;eliability of the instrument was- established.

| Face validity of the rating scale was assessed by the
evaluators. Coetent validity was,established‘following‘the
precedures outlined by Fox (1969), inconsuitatibn withisix
experienced researchere and educators. ‘The'Scaie was pre—:
tested on New Yo;k‘University graduate students who had o
‘several‘years’teaching eXperience..

Data Analysis Plan

: Rank-erder correlation was used to test the hypothesis
of relationship between percentage of attendance and teach~
-~ ing instruCtions-combining-recreatioﬁ and iaarning. The
odd—even method and the Spearmaﬁ—Brown formula Qere used
to establish the reliability of the teacher reting'iﬁjk
Ventery. N

The small size of the total‘population'imposed limita-~
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tions on the inferential statistics that were apprdpriate
for- the study.
Results

Rank'ordér correiétiOn did hot Suppbrt the hjpothesis
that classes with highef percentagés of attendance will
have significantly higher ratings than classes with low
percentagc ofﬂaftendance (sée Appendicés 3,4) .
| When teachers in Project Ahead were asked to rate
theméelves, using the‘twenty item inventofy, on an activity
which occurred during a‘classyperiod the resuiting meaﬁ
score was 71.63 KSD = 8.90), Table 1. Members of the eval-
uating team gave teachers a 60.72 mean rating (SD = 9.72)

on a sample lesson submitted to the program specialists.

Members of the evalﬁating team rated teachers 10.91 lower

than teachérs rated themselves, a non-significant difference.
Table 1

Means and Standard Deviations.of Characteristics
of Total Sample on Four Variables

‘ : Standard
Source Mean Deviation = Range
Total Sample , ‘
Evaluator Ratings  60.7224 9.7151 33.67
Self Ratings '71.6250 - 8.8995 31.00
Enrollment 37.1667  11.1732 44,00

~Attendance 0.6533 0.1546 -0.50
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A 'rank order correlation betwen Sample Lessons and
Self Ratings by the six schools resulted in r.= ;058,;a
non-significant difference in ratings. Table 2.shows_a
difference of 3.46 between teaéher rating of themselves and
the evg}qﬁ@ing team's fating of the teachers in school num-

- g v S ‘

ber 1. For example, school number 3 had the best percentage  _
of atténdance but fanked four aécording to rating by both
rating groups. |
| Table 2

Means of Sample Lesson Ratings, Means of Self-
Ratimes and Percentace of Attendance bv Schools

Mean-of R ~Mean of Percentage
‘ Sample Les- . Self : of ‘
Group __son_Ratings Rank Ratings - Rank Attendance ~ Rank
School- 1 67.96 1 64.50 6 62 4
School 2 49.93 2 75.50 3 70 2
School 3 41.92 4 69.22 4 83 1
School 4~ 3858 6 ' 77.22 1 58 5
School 5 . 41.36 5 67.75 5 69 3

School 6 42,44 3 75,50 . 2 RS

.vr = ,12 (n;s)
The resuiCS‘indicate thé high reliability of the fating
instrument. This cﬁeck_list'is éasily adminisﬁéred,ﬁdn-
threaﬁening, and éppeafs to Have face and. content validiﬁy,‘

thereby indicating that this is an instrument that would
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warrant further development.

Conclusian

Thellack’of“relatianship found in this stﬁdy between
;éttendance and iﬁnbvatime techniques, contrafy to the find-
ings in othe; similax programs, may be attributed to these“
factors: (1) The sample lessons turned in and the activities
selected by the’teachers for self rating are probably samples
“of their best wofk, not representatiye of their éverage day-
“to-day activities. 'Therefore, a more accurate assessment of
teaching techniquesvwouldlrequire extended in—rbdﬁ observa-
‘tion. (2) Factors other than téacher methods may be con-
'tributing‘tb‘percentage bf attendance and should be taken
into conéideration. Enrollment is highér in“lower‘érades,
‘sﬁggesting that working parénts'may be using it as‘day»caref
However, in spite of the rationa&e;fér attending, learning
stwuld bé takihg‘placeiandishéuld be aésesséd. (3) Teachers
who have high attemdance are»aséﬁméd to be providing some
experiences that are likely to have high appeal. They
should be consulted in pr@@mam planning in the future. (&)
‘Hﬁe small sample. size may;have.cbhtributed to:fhé lack of
relationship. The;sﬁudy shDuld‘beureplicated on a similar

proéram with a much’higﬁer'enrnllment.'

Implications and Recommendations

‘Thellack of pve-test achievement data and the inability
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to:édminiéter a post-test measuring achievement réquired the
evaluation team to attempt to evaluate Project Ahead on the
basis of available data. They ﬁere unable to assess the
learning that might have occured in the progfam.

Certain recommendations have been generated by the team
as the result of the evaluation érocess,‘classroom and school
observation, and interviews with the staff. It is recommend-
ed that:

(i) Some form of‘pre and post test of achiewvement be
given, to test thé aséumpéion thét more 1earniﬁg occurs when
combinedkwith,ré¢reational aétivities than wifh‘tradiﬁional
séhool‘instfuction;

(é)f‘Achiﬁwement and progzass»reports from the regular
school should be made availablé;to aid sﬁmﬁer‘séhddi staff
with planning instrmcfional-activities;

(3) Project administrators should haveuﬁome choicé in
the'élassroom‘personnelaééiection, baéed onﬁanfevaluation.of
present performance;

(4) AudioQVisual aidS"shéuld’be made more :awailable
thaﬁ;was made during Summer, 1971; :

(5) Acquisitioﬁ of materials and supplies should be
madekearligr in the‘pngram year.

k(6) More active invélvémenﬁ should be made of the’



P

-44-~ 15
para-professional in classroom activity; No teachers in-
dicated on the rating instrument the planned use of para-
professionals zxcept onsfield trips;

(7) Staff development for both teachers and para-
profeSSionalé, focuéihg on the organization of centers and
implementation of reqrcational learning Shouldﬁbe made,
combining workshops and actual classroom obserwation;

(8) Coordination of o going evaluation projects shoﬁld
be made to avoid the'confusidn that~&;s~presemt“this summer
with three sepataﬁe teams in‘some classrooms. |

(9) Mare appropriatewdistribution‘of the pupil class

size should be made. Classes size ranged from 18 to 62?

with 45,5 beingrthe,avefage.

In spite of the needed changes, ithe team Ffound a staff

that on the whomle was energetic, concerned, amd open to the

evaluation team.
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I Teacher Activity
i — Subject area

School S Date

vlanned activisw nat your students enraced in
on rhur. ¢r Fri, RPleazse £ill jn~¢n13aman0f13q* describinz that
actlvity, Fleazze include : \:nlcs <l Shm chillren's wori wnere possidle
Than% vou in advance T :t

Instructions: Sel=sct

IR
3

O(?/ el

IO WAAT ZNTIND DID TEZ LIS3C0 Limited Sonme Consideren
L., Combine recrextion and learninz? 1 2 3 L 5
2. Peflect studens-teachsr planning? 1 2 3 L 5
. 3. Frovide for indiwvicduazlization? 1 2 3 u’ 5
| L. Allow for student selecction of 1 2 3 B 5
experiences?
5.”In*olve fleérning by doinx"? 1 2 3 ‘u | 5
6. Twomolify student-centered azctlvithesT -1 | 2 3 n 5
7. Fake use of issﬁes‘fEIGVant to the- 1 2 j L 5
axe of the stuident? .
8.vKaké'use of issues relevant to tod=mT 1 2 3 L - 5
(" 9. Incorporate the diverse ethnic 1 2 3 N 5
{ vackKerounds ol the students? -
1 2 3 L 5
1 2 3 L 5
‘;12. ttillze zroun involvezent? . _ 1 2 3 L 5
| 13, Use unique and cxomrinental épproach&s*ﬂof' 1 . 2 3 | L
’ presentiny materiazls?. ‘
14, Involve fleld. trips? S 1 2 3 2 5
15, Tise resource people?‘ : 1 2 3 1 5
16. Tmwolve varaprofessionals? ' 1 2 3‘ i) 5
717..incorporate audio-visual ailds?. ‘ 1 2 '3 L .5
218. Accomplish vour alms and objeétives? o 2 3 L 5
19, Provide for‘pfacticél applicapion of b&gﬁc s&ills?g 3 L 5
u~?0; Proinote thé deveiopment of communicatian‘skiils? 2 3 4 5

ERIC

s e ‘ . Thank you.
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Appendix 1

- 18

Rank Order Correlation of Tcacheré As

Rated bv Evaluative Team and Attendance

01

v Rank Rank
Teacher  Evaluating Percentage of
Number Tean Attendance d 42
33 1.0 1.5 - 0.5 0.25
13 2.0 7.0 - 5.0 25.00
53 3.0 11.5 - 8.5 72.25
© 62 4.0 21.0 -17.0 289.00
14 5.0 14.5 - 9.5 90.25
64 6.0 21.0 -15.0  225.00
31 7.5 8.5 . - 1.0 1.00
12 7.5 21.0 -13.5 182.25
43 9.0 13.0 - 4,0 16.00
51 10.0 8.5 1.5 2.25
63 11.0 21.0 -10.0 100.00
22 - 12:0 - 5.0 - 7.0 . 49.00
54 14,0 10.0 - 4,0 16.00
11 14.0 14.5 - 0.5 0.25
41 14.0 19.0 -5.0 25.00
32 16.0 11.5 4.5 20.25
44 17.0 16.0 1.0 '1.00
61 18.0 .-1870 0.0 0.00
42 19.0 17.0 2.0 4.00
520 20.0 8.5 11.5 132.25
34 21.0 4.0 17.0  289.00
21 22.0 23.5 - 1.5 2.25
24 23.0 6.0 -17.0 289.00
23 24.0 1.5 22.5 506.25
a? = 2337.50
=1 - 63d2
= 1 - 6%2337.50
‘(24)3f24
= 1 - 14025.00
13800
=1 - 1,01



-49- _ 19
Appendix 2
Rank Order Correlation of tfedecheyrs As

Rated by Evaluative Team and Teachers
Ratings of Self

Rank : Rank

Teacher  Evaluating ~ Teacher ' 5
Number Team Self Rating d d
33 1.0 5.0 4.0 - 16.00.
13 2,0 18.0 16.0 256.00
53 3.0 15.0 12.0 - 144.00
62 4.0 3.5 - .5 .25
14 4.0 15.0 11.0 121.00
64 6.0 9.0 3.0 9.00
31 7.0 23.0 ' 16.0 256.00
12 - 8.0 20.0 12.0 144,00
43 9.0 1.0 - 8.0 64.00
51 10.0 24.0 4.0 16.00
63 12.0 15.0 3.0 - 9.00
22 12.0 9.0 - 4.0 16.00
54 12.0 13.0 1.0 1.00
11 14.0 21.0 7.0 - 49.00
41 15.0 3.5 11.5  132.25
32 o 17.5 22.0 4.5 20.25
N b . 19.0. 1.5 2.25°
61 17.5 - 11.5 - 6.0 36,00
42 17.5 7.0 10.5 100.25
52 20.5 11.5 ~ 9.0 81.00
34 20.5 6.0 ~14.5 410.25
- 21 22,0 2.0 -20.0 400,00
24 23.0 17.0 - 6.0 36.00
23 24,0 9.0 -15.0 225.00
d2 = 2554.50
2
=1 - 6%x2554.50
| (24)3-24
=1 - 1532580
‘ ~I3800
= 1 - 1.11
r, = ~.11 '
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Appendix 3

Rank Order Correlation of Teachers
Self Ratine and Attendance

20

‘Rank " Rank

24

Teacher  Teacher Percentage of
- Number: Self Rating Attendance d d“
43 1.0 3.0 - 2.0 4.00
- 21 - 2.0 12.0 -10.0 100.00
41 3.5 2.0 1.5 2.25
62 3.5 15.0 -11.5 132.25
33 5.0 4.0 1.0 1.00
2 6.0 14.0 - 8.0 64.00
42 7.0 5.0 2.0 4.00
223 9.0 22.0 -13.0 169.00
22 9.0 12.0 - 3.0 .9.00
64 9.0 10.0 0.5 0.25
61 11.5 8.0 3.5 12.25
52 11.5 20.5 9.5 90.25
- 54 13.0 24.0 -11.0 121.00
63 15.0 12.0 3.0 9.00
53 15.0 23.0 8.0 64.00
14 15.0 17.5 - 2.5 6.25
24 17.0 9.0 8.0 64 .00
13 18.0 17.5 0.5 0.25
44 19.0 7.0 12.0 144.00
12 20.0 17.5 2.5 6.25
11 21.0 17.5 3.5 . 12.25
32 22.0 6.0 16.0  256.00
31 23.0 1.0 22.0  484.00
51 24,0 20.5 - 3.5 - 12.25
| ‘d® = 1768.50
ro =1 - 65d?
s 1 W3R
=1 - 6x1768.50 ~ . .
(24)3-24
=1 - 10611.00
13800
= .76
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Appendix VII

EVALUATION OF A SUMMER INSTITUTE FOR TRAINING MINORITY
GROUP RESEARCH AND EVALUATION SPECIALISTS II

Would you please read the follow1ng questions and then indicate

your reeponse as requested.

i. How would you rate the following:
‘ Please make any
Very comments that you
Good Good Fair Poor would care to make

Organization of
the Institute

Quality of
Instruction

Field
Experience

Presentation
of specific
Topics
Problem
Formation

Hypothesis
Statement

Statistics

- Research Outline

Researuh Report

Uses of'EvaluatiQn

2. Please give your reacéion to the;follOWing:

A. Ways the Institute'can'bé improved:

1.
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(USE ANOTHER SHEET OF PAPER FOR OTHER SUGGESTIONS)

B. Spcc1f1c ways in which you plan to use the skills developed
in the Institute.

1.

(USE ANOTHER SHEET OF PAPER FOR ADDITIONS) o | o

'PLEASE INDICATE: Your sex - ; Age

erarb of teachlng experience s }‘Undergraduate

' Majo;a ' ‘ : nghest Graduate . Degree
‘and#Fieid

B o Spec1flc weaknesses of the Instltute and your suggectlons
for aV01d1ng them.f : ;

1.
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D. What specific follow-up do you suggest for the Institute?

1.
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Appendix VIII
, INQUIRY

It would be very helpful if you would jot down responses to the
questions below, tear off this sheet, and promptly =zip it off
to the Institute, 10 Washington Place, New York, New York 10003.

We would like to know, now that you are back in the field, what
specific aspects of your summer experience proved to be most
practically worthwhile?

Do you think you will be able to join us for the AERA Workshop
Session in Aprll at Chicago?. Yes No

.Not sure ' When w1ll you be able
o . to tell us?

Your Name - Last o First T Middle

Current
Address:

Home . R k ‘_.Office

Current - - : ‘ - . o . S L
', -Telephone: . =~ .~ . ‘ : o SRR T ST

Home - - R wOffice.o"
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Appendix IX

EXAMINATION ON RESEARCH CONCEPTS AND TECHNIQUES

A statement of e\pectatlon concerning the relationship
between variables which can be tested is a:

a) biased opinion. - .,
b) very risky thing to do ~
c) research hypothesis ‘ '

d) hypothetical construct ‘ . .,

£y

A visual-aid dlagram which descrlbes the sequence of opera-

tions involved in a computer routine is a:

a) flow chart

b) Fortran program
c) disc system

d) input control-

The degree of consistency present in a set of measurements is:

a) »impossible to determine

b) the reliability of the set
c) dlrectly correlated to the care exercised
in designing the set

-et@) the validity of the set

In experlmental -research, the 1noependent varlable is the
Varlable

a) manipulated by the experlmentater

b) presumed to be the result of the dependent varlable

c) held constant by the ezperlmentater

-d) measured by the experimentater

A set of 1nstructlons in machine language which tells a
computer what operatlons to perform is a:

a) verlflerv

'b)  ‘operations manual

c) input array
d) computer program

"A statement that 1nd1cates the process used to measure a
'term 1s a :

’ \
i

‘a) 1ntu1t1ve deflnltlon ‘
b)  special- definition not usually accepted
@) . dictionary definition:

~d) 'operatlonal derlnltlon‘,
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In order to have experimental groups that can be assumed
to be equal in all possible characterlstlcs, within chance
limits,” an experimentater usually

a) randomly assigns the total subjects to the groups

b) accurately measures all characteristics of each subject
c) has the subjects volunteer to enter the different groups
d) does nothing since this is really 1mposs1ble

The major dlsadvantage of fixed-alternative items in inter-
view schedules is: : , '

a) difficulty of scoring
b) superficiality

_¢) evaluation

d) predictability

A set of subjects drawn in a random, unbiased manner and
having the characteristics of the larger universe is a:

a) control group

b) population

c) infinite set

d) representative sample

The‘theoretical feundation of a research study is developed

a) as the research progresses
b) after the results have been analyzed

&} in the review of the llterature

d) 1n operatlonal terms

Which of the follow:ng is not an ekample of descriptive
stathtlcs° ‘

a) .analys1s of varlance
b) central- tendency

¢) correlation

d) Varlablllty

Predlctlve validation would be the most approprlate method

to valldate a:

a) 1nte111gence test
- b) personallty 1nventory
'¢) aptitude’ test
4d) 1nterv1ew schedule
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A scale which has the property that numerically egqual
distances on the scale represent equal distancas &n the
property being measured ig a

a) nominal scale
b) interval scale
c) ordinal scale
d) geometric scale

Which of the following is an example of a descriptive
research design?

a) random study

b) before-after study

c) pretest~post test . study
d) correlational study

One practlcal advantage of nonparametric statistical
procedures is that they

- a) have greater power than parametric procedures

b) are concerned with continuous variables

c) are applicable to small samples

d) are more precise than inferential procedures
The oldest approach‘to'problem solving,is

a) research

b) reference to authority .
~c) trial and error -

d) ~reference to precedentr

Which of the fOllOWlng is a. statistical procedure to
estimate the probability that an observed frequency dis-
tribution ‘occurred by chance'>

a) analys1s of variance’
b) chi’square
c). t test

d) bﬂnomlal expan51on

The major source of error varlance in the use of:a- forced—
ch01ce scale as a data: ‘collection procedure is in the °

a) admlnlstrator
" b) 'scale
c) responses
a) . evaluatlon
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The only statistical procedure that expedites communica-
tion without any loss of information is a

a) simple-frequency distribution
b) correlational matrix

c) rank-order -correlation

d) summary-frequency distribution

Measurement criteria for evaluative surveys should be

a) developed as the survey progresses
b) stated in advance and adhered to

~¢) changed as the researcher deems necessary in the

coursc of the survey
d) developed in the analysis of data

One limitation of ex post facto research is the

a) plausibility of only one explanation of complex events

b) 1length of time required to conduct the study -
¢) inability to manipulate the independent variables
d) cost of the study

- In designing a research study the researcher controls as

much systematic variance as possible in order to

a) reduce the length of the study

b) reduce the error variance

c) increase the likelihood of 51gn1f1cant resultS'
d) ‘increase the error varlance‘

The extent to which a research investigator wishes to
generalize his finidngs will influence his selection of

~a) instruments

b) = personnel
c)  analysis of data
d) sample

The probablllty that the ‘obtained result of a StatlStLC

kcould occur by chance is 1nd1cated by the

- a) ‘power of the test
b) error variance - -
c) 51gn1f1cance level
‘d) F score ,
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A school district wishes to study the effect of teachlng machines
on the reading achievement of children. Three groups of children
in the fourth grade are selected randomly. One group of children
use machine X and another group use machine Y. A third group use
no machine. The same teacher taught the three groups reading for
one hour each day for a year. All three .groups covered the same
material and each child was asked to read one chapter a day from
the same books. Periodic reading tests were given in all three
groups to oetermlne the amount of readirg achievement.

25, In the above study the independent and "dependent varlables
may be defined as follows:

a) machines X and Y and the teacher are 1ndependent var-—
iables and the amount of reading & hievemerit is the
dependent variable.

b) machines X and Y, reading material and the number of
chapters read are the independent variables and the
amount of reading achievement is the dependent variable.

c) machines X and Y are the 1ndependent variables and the
amount of reading achievement is the dependent variable

d) machines X and Y, reading material, and the number of
chapters read are the dependent variables and the amount
of reading achievement is the independent variable.

26. If a research investigator wished to determine the direction
and degree of the relationship between linearly related
varlables, he would compute a -

a) chi square

b) Kendall's Q

c) correlation coeff1c1ent
d) semantlc differential

27. An estimate of how far the sample mean is likely to differ -
from the populatlon mean is

a) - elated to the amount of error inherent in the popula-
: tion mean

b) the standard error of the mean

c) merely ' a guess :

d). the. mean varlance

7'28.‘ Whlch of the. follow1ng deVJces is. not used for 1nput of
,lnformatlon in a computer system?

a) cathode ray dlsplay
b) maqnetlc tape
c) -punched: cards
a) magnetlc dlSk
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fgwyﬁwﬁﬂTff ‘ %

£ ] g 0 I —m—
g -2.53 -1.96 -1.65 -=1.00 0 +1.00 +1.65 +1.96 +2..58

29, leen a maan of 5.0 and a standard deviation of 1.5 for the
above dlstrlbutlon, ‘on which ordinate of the o scale would a
score of 7.94 be located?

j a) =-1.65

: b) +1.96
c) +2.58
P . d) -1.96
30. Given a mean of 25.0 and a standard deviation of 4.2 for the
above d1strlbutlon, 68.26% of the scores are llkely to fall
between

a) 20.8 - 29.2
b) 16.6 - 33.4
c) 18.1 - 31.9
d) 16.8 = 33.2

31. If a baseball coach wishes to determine whether tall children
‘ or short children are‘better pitchers, he would perform a

a) omne-tail test of. significance of dlfference
b) correlational analysis

c) .chi-square:-analysis

d) two-tail test of significance of difference

32, The statistical propos1tlon which states that no differences.
exist between ‘two or more sample means is known as the

a) experlmental hvpothes1s
.b) hypothetical postulate
'c) ' normal . distribiuition

‘d) null‘hypothesis

- 33. Metlculous care must be exerc1sed in ertlng the methodology—
. data collectlon sectloﬁ of the research report so. that

‘a)'rthe lnterpretatlon of the flndlngs cannot be’ challenged
“b) ‘another" investigator: may repllcate the study 1f he so
. desires -
;c). .the rules of sc1ent1f1c logic are clearly 1nd1cated

a) "the report Wlll be well balanced SR S




34.

3=.

36.

37.

38.

d) 15.3 -

One difference between fundamsm*al and action research in
the research process is the

a) assumptions-

b) data collection methods
c) definitions

d) purposes

A serifuns weakness of projective techniques for data
collection is

a) different observers must agree on the scoring of
responses

b) the degree of choice availziiie to the subject

c) lat% ©f variety amd richhesE of -responses

d) @iff iy reach different con-
clusions concerning the z@fpamses

An entity or process that is presumed to exist but is
currently unable to be observed is a

a) theory
b) aguess

c) hypothesis

d) hypothetical construct

The follow1ng scores were obtained by an elementary
readlng class at ‘the end of one semester of instruction:

11 6 17
6 15 8
2 5 6.
If “he last

If the last score were,chamged to 10

a)’ the mean of thlS grommwif data would change but the'

median would remain tiEeszsame.
b) -the mean and median oFithis group of data would change
c). ‘the mean, median andomEde would change
d) the mean, medlan andmade ‘would remain the same

The mean age of a. samplejgxnup drawn from populatlon X is

. 24.5 years and the standard@erro¥ of the mean is 4.3. There

is a 95% probability that-the computed mean age of other
samples drawn from p0pulat10n X would fall w1th1n ‘the range of

o

a) 16.1 - 32.9
'b)  13.4. - 35.6.
c) 20,2 = 28.8

33.7
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39. The advent of electronic data processing has had a great
influence on research because it has

2) crezied more jobs for researchers

b) eZiminated the need for reliability tests

c) mate it possible to conduct statistical analyses
previously impossible because of the time involved
in the calculations

d) = increased the cost of research

40. The main function of the research report is to

a) convince the reader of the adequacy of the research

b) report as expeditiously as possible-what was done, why
it was done, the results and the conc¢lusions

¢} contribute to the body of scientific Knowledge

d) . get it published

41. What is the major difference between an analysis of
variance and the t test?

a) none

A b) the type of subjects to be tested

L ' c) the number of groups which can be tested
d) the conceptual approach

42. Em important criteria of effective report writing is

a) to cover all details

i ~b)- eloquence of writing style

b _ : C) to be brief and to the point
d) the use of technical language

| ~ 43. A variable that can only be classified or measured in
. whole units is said-to be '

‘a) continuous

" b) discrete

" c) intervening
d)  infinite

44. since the actual mechanism and circuitry of an electronic
‘ computer tend to be highly reliable B

. ‘a) researchers can now forget about errors in :data analysis
o : ~ b) all possibility of human errors in data analysis is

= eliminated - ; SRR e ‘ R
¢) ‘a high' percentage of computational errors-still occur
o S | in . .the central processing unit G e

. ¢ d) human errors can be‘introduced. in a number of ways
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45. The major difference between true experimental and quasi-
experimental research is

; a) quasi-experimental research .does not allow the control
| : and/or manipulation of as many relevant variables as
true experimental research
) b) +true experimental research does not allow the control
: and and/or manlpulatlon of as many relevant variables as
true experimental research
"c) the terms are svnomous
d) quasi-experimental research is descriptive and true
experimenatal research is action

46, 1If a student's score on the.final examination in a physics
class is at the 72nd percentile, one can safely assume that

a) the student is above average in physrcs

b) the student answered 72 out of 100 questions correctly
c) no assumption is possible

d) 72% of the clasc scored lower than this' student

47. As a data collection instrument feor survey research, the
mailed questlonnalre ‘

a) has several verv serious’ drawbacks

b) most always produces valid generallzatlons

! ‘ c) is inexpensive, accurate and- fast

| ‘ d) . can be used easily and effectively by relatlvely

‘ ' 1nexper1enced researchers ‘

48. Systematic variance may best. be defined as

a) any natural or man-made 1nfluences ‘that cause events
- to happen in a certain predlctab]e way

b) the fluctuation or varying of measures due to chance
c) the variance of: statistics computed from samples ,
g ‘ - d) the variance of a universe or populatlon of measureS‘

49. A set of 1tems ecually spaced in a dlfflculty contlnuum
is a ‘ , ‘

-a) . correlation ratio
b) standard score-
c) objectlve test
‘d) ~scale

SQ.A'Wthh of the follow1ng is not a measure of varlablllty°

a) range<; ~ ,
. b) .average dev1atlon T
. Cc). mean: -
_d)t standard dev1at10n
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Appendix X
RESEARCH TRAINING INSTITUTE.
One-day Workshop Program
April 3, 1972

9:00 ©:30 A.M. Coffee and danish

10:00 Aa.M., A review and evaluation of the
Summer - 1971 Institute for Train-
ing Minority Group Research and
Evaluation Specialists II. 1Id-
entification of present research
responsibilities of participants.

9:30

- 10:30

12: 00 noon Five minute prpsentatlons by each
‘ participant concerning the appli-

) , cation of the research training

I : experience to his specific job

: situation.

12:00 - 1:30 P.M. , LUNCH BREAK

ERv——

1:30 - 2:00 P.M. + Continuation of participant
‘ ~ presentations.

2:00 - 3:00 P.M. ‘ Presentation by Prof. Brown on
o L recent developments in the utili-
; _ zation. of 1nd1genloug residents. and
.. ‘ I personnel in research. Emphasis on "
: the need for training and clear role 7
deflnltlon.

- 3:00 - 4:30 P.M. = ‘Discussion of examination results

‘ ‘ and a review of the areas of dif- = :
+ ficulty as revealed by the examina-. .
jflon and: by the presentatlons.‘v 0

4:30 4‘25:00kP.M; T - Discussion of recommendatlons for
' - ‘51m11ar programs in the future
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Appendix XI

INSTITUTE STAFF

Roscoe C. Brown, Jr. Director
- " Institute of Afro-American Affairs
N New York University
- ' Professor, School of Education
New York University
- Director, Institute for Training Minority
Group Research and Evaluation SpeC1allsts IT
- D1rector, AERA Workshop :

LaMar P. Mlller, Educatlon Director
- ‘Institute of Afro-American Affairs
New York University
- Assoc. Professor, School of Education
New York University
- Assistant Director, Insitutte for Training
Minority Group Research & Evaluation Spec1a11 t II

‘Loulse A Baggot Research Assoc1ate
- 'Institute of Afro-American Affai..s
New YorP Unlverclty

Kathleen Pfennquerth. Admlnlstraflve Assistant
- Instltute of Afro-American Affairs :
‘New York Unlverslty :




